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What is learning? How does learning occur? How can we study learning? These are some fundamental
questions about the nature of learning, a phenomenon that appears to be on everybody’s mind and
agenda these days, despite the fact that little is known about the experience of learning itself. Education
policymakers are increasingly talking about predefined “learning outcomes” and “flexible lifelong
learners”, but the problem with the wider “learnification” of educational discourse is that questions about
the content, purpose, and relationships of education are no longer asked, or they are taken for granted
(Biesta, 2017). The emergence of new learning theories and especially constructivism has also resulted
to a shift from teaching to learning, placing students at the centre of the educational discourse. And
while there are many valuable disciplines that study learning, from psychology to sociology to the
neurosciences and to biogenetics, the disciplinary perspective of Pedagogy, as an independent scholarly
discipline that emerged in Continental Europe in the 19" century, is essential for raising the educational
guestions about the nature of learning (Schratz & Westfall-Greiter, 2015).

From a pedagogical perspective, the point of education is never if students learn, but that they learn
something, that they learn this for particular purposes and from someone (Biesta, 2012, 2017). In this
pedagogical context, where the lifeworlds of education are attributed a central role, learning emerges
not from experience, but as experience itself. Conceptualising learning as experience implies that one
cannot reach this experience directly and that words used to describe the experience transform our
perceptions of it. This is where phenomenology as a philosophy of experience can help us, according to
Meyer-Drawe (2017), to understand the experiential dimensions of learning, even if there is an inevitable
distance between our concrete, situated experiences and our return to them while talking or reflecting
about them. The beginning of a new learning experience can neither be initiated nor controlled, because
as the process of awakening, “one is present, but one cannot cause the act, an act which is, however, not
possible without oneself” (Meyer-Drawe, 2017, p. 15). As living bodies, the only thing we can do is to
pay attention to the unexpected and particularly the failure of experience which holds the possibility of
helping us to return to the “things themselves” (Husserl, 1965, p. 81).

Teaching is no guarantee of learning, and this fundamental disconnect between teaching and learning
allows us to claim that learning is “beyond the reach of teaching” (Schratz, Westfall-Greiter & Schwarz,
2014). What occurs in the classroom is a subjective event for each person, the teacher and the students,
meaning that teachers must attend to the experiences of their students, consciously switching their
attention to what is emerging from students’ experiences, a process that Schratz (2009) has defined in
the German language as “lernseits” (from the side of learning). Although teaching does not produce
learning, teaching and learning are co-determining processes in the classroom. According to Horst
Rumpf and Kate Meyer-Drawe (as cited in Schratz & Westfall-Greiter, 2015): “My teaching culminates
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in the learning of others”. As the two sides of the same coin, teaching and learning are experiences that
are intertwined in any pedagogical relation.

Drawing on pedagogical phenomenology, the aim of this international symposium is to revisit the
experiential dimensions of learning, offering theoretical and methodological insights that can be useful
for educational research. The specific event is organised as the 4™ annual symposium of the International
Network of Vignette and Anecdotes Research and is dedicated to the memory of Vasiliki Karavakou,
Professor at the University of Macedonia, whose passion for pedagogical phenomenology and
organising this event in Greece has been of paramount importance to us.

To this end, both researchers and practitioners dealing with the phenomenon of learning as an experience
from the perspective of phenomenology are welcome to submit a contribution for one of the following:

e Theoretical papers on the nature of learning and its relation to experience;

e Empirical studies researching the lived experience of learning in educational settings;

o Theoretical and methodological contributions about phenomenological approaches in
educational research;

e Papers or workshops that introduce educational research methods for studying the lived
experience of learning in school- and out-of-school contexts.

Please submit your contributions of no more than 400 words until 05 April 2020 in the following link:
http://symphenedu2020.edlit.auth.gr/home/. Abstracts should include contact information about the
authors, proposed title, the abstract text, and 3-5 keywords. Please indicate also if the abstract is for a
paper or a workshop. Successful contributions will also be invited to submit a book chapter for an edited
volume of the symposium proceedings. The languages of the symposium are both English and Greek.
The registration fee for participation in the symposium is 50€ and for students is 25€.

We look forward to welcoming you in Thessaloniki!

For the organisers,

Vassiliki Papadopoulou Vasileios Symeonidis Vassilis Foukas
University of Western Macedonia University of Innsbruck Aristotle University of Thessaloniki
Hellenic Educational Society,
Department of Macedonia
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Aebvég Zoumdoio

[Ipdorinom YmoPoing [epianyewv

H Md&0non og Epnerpia:
®awvopevoroyikég Ilpooeyyioels otnv Exmradsvtikin ‘Epgova
Tunuo Priocopiog xor Hoidoywyikng
Apiorotélero Tavemotiuio Ocoootovikng, 17-19 Xerreufpiov 2020

Tt elvan 1 pdbnon; og cvpPaiver n paddnon; Iog propovue va peletnoovpe ) pdonon; Avtd givon
OPIoUEVO POGTKA EPOTALLATA Y10, TN PVOT TNG LABNoNG, EVOC QOIVOUEVOD OV PpioKeTOl GNUEPD GTO
Hoodo kol oty otlévra OAmv, Topd To YeYovoc Tmg yvopilovue Alyo yio TV eumelpia tng nabnong
ot kabavtr. [ToArtikol mov aoyoAovvTal Ue TNV EKTOIdELON WAGVE GUVEXDC Y10 TPOSIALYEYPUUUEVA
«LOONGLOKA ATOTELECUOTAY KOl Y10 «EVEMKTT dla. fiov uddnomny», Ouwc to TPOPANUL pe TV guphTepT
«pabnotlokpotio» (learnification) tov ekmadevTikod SoAOYOL E€ivol TG EPOTAOTO CYETIKA LE TO
TEPLEYOUEVO, TO OKOTO KOl TIG OYECELS NG eKmaidoevong Oev tibevtor mia, 1 Bewpovvtal ®g 1om
anavinuéva (Biesta, 2017). H avadeién vémv Bempidv pabnong Kot kuping Tov KovoTpouKTIBIoHo £xetl
EMIONG 001 YNOEL GE LI LETATOMIOT] TOV EVOLAPEPOVTOG 0mtd TN SdackaAia ot nabnon, torodetdvog
TOVG/TIG LOONTEC/TPLEG GTO EMIKEVTPO TOV EKTAUOELTIKOD dtoAdyov. Kat mapd to yeyovog mwg apketol
eMoTNUOVIKOlL KAGdoL €youv peletnoel ™ udOnom, 6mwc mn yoyxoloyia, 1 KOW®VIOAOYiO, Ot
VEVPOETIOTNUEG Kot 1 PloyeveTikn, 0 emonuovikdg kKAadoc g [adaymyikne, og pog aveEaptnng
EMOTAUNG OV avadeiyOnke oty kevrpikn Evpodnn 1o 19° audva, opeiret va taigel kabopiotikd poro
v va TeBovv Ta Tod oy @ytkd, SIO0KTIKE Kot EKTOOEVLTIKG EPMTALATO GYETIKA LLE TN QVON TNG LABNoNg
and o, dStpopeTikn mpoontikn (Schratz & Westfall-Greiter, 2015).

AT avTV TNV SL0POPETIKT TPOOTTIKT| UING TALOAYMDYIKNAG TPOGEYYIONG, TO {NTOVUEVO TNG EKTOIOEVOTG
oev elvon €hv ot pobBntég/tpieg pabaivovv, oiAdd Ott pobaivovv xdr, O0tL To pabaivouv Yo
GLYKEKPULEVOVG oKomovg Kol omd kdmorov/o (Biesta, 2012, 2017). Xe ovtd 1o modoymykd mhaicto,
OTOV 0 «PLOKOGLOCH TNG EKTOIdEVONG KATEXEL Ui KEVTPIKT BEom, 1 pabnor avadeivogTat Oyl oo TNV
eumeipio, oAAG wg epmelpion oot kabavt. H avtidnym g udbnong og sumeipiog onuoivel Tog oev
UTOPOVUE VO PTAGOVIE GE QT TNV EUTELPIN AUECH KOl TMG 01 AEEELS TTOV YPNGYLOTOLOVLLE Y10 VOL TV
TEPIYPOYOVUE UETALOPPMOVOLY NON TIG AVIIMYELS pog YU ovTh. X€ ovtd To onueio sivor mov 1
QOLVOLEVOAOYiD ™G M PLAOGOQin TNG eumepiag, Lropel coppova pe T Meyer-Drawe (2017) va, pog
BonOnoel vo KOTOVONGOVUE TIC EUTEIPIKEG OLUOTACELS TNG HAONONG, OKOMO KOl OV VITOPYEL Lo
OVATOPEVKTT OTOGTUOT] HETAED TV GUYKEKPIUEVMV EUTEIPIDOV LOG KOL TNG KETIGTPOPTG» LG OE QVTEG,
otav PiAdpe yU autég 1 Tig avaotoyalopaote. H apyn pog véag pobnotaxng eumeipiog oev pmopel va
exkivn et oute va ereyyBet, 610TL dnwg oty Sadikacio TG apHTVIoNS, «Kamolog/a ival Tapdv/odaoa,
OLMG aVTOG/M Ogv pmopel va TPOKOAESEL TNV TPALN, o TPAEn 1 omoio, OUMG dev gival duvaTh X®PIc
kamowov/on (Meyer-Drawe, 2017, p. 15). Q¢ {oviavd couata, T0 HOVO TPAYUN TOL UITOPOVUE VO,
Kdvovpe gival vo 0MCOVUE TPOGOYN GTO OTPOCUEVO Kol OL0HTEPA GTN GTIYUN TOL 1) EUTEPIO LOG
AOTLYYAVEL, L0 GTIYUT TOV LOG SiveL TNV gvkalpia va ETGTPEYOLUE 6Ta, «idto Ta Tpdypatax (Husserl,
1965, p. 81).

H o1daokaAion dev elvar gyydomon vy ™ padnomn, kot avtdg o Bepeldong Soympiopdc petald
SWaoKoMaG Kot Hadnong Hog EMITPENEL VO IGYVPICTOVLE TTOC 1 HAONoN «ekTelveTal TEPA amd
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dwackaAio» (Schratz, Westfall-Greiter & Schwarz, 2014). Avto mov cvuPaivel uéco oty taén sivor
€VOL ECMTEPIKA VTOKEWEVIKO YEYOVOS Yo KGOE GTOMO, YO TOV/INV EKTMAIOEVTIKO KOl TOLG/TIC
pabnTég/Tpleg, pe TNV €vvolo OTL Ol EKTOIOELTIKOL TPEMEL Vo TAPOKOAOLOOLY TIC eumelpieg TV
LoONTOV/TPIOV TOVE, HETATOTILOVTOG GUVELINTA TNV TPOGOYN TOVG amd TN O10AcKaAi0 TPOG OVTO TOV
ovadDETOL KOTA TN OPKEWL TNG KOl OTOKPLUCTOAADVETOL MG eumelpio. pabnong amd Tovg/Tig
podntég/tpiec, pa dradikacio Tov opiotnke and tov Schratz (2009) otn yeppovikn YA®ooa pe ™) AEEn
«lernseits», dnAadn eumepio and tnv TAeLPA TG pabnong. Mapdt n didackorio dev Tapdyst pabnon,
1 dwaockaAio kot 1 pdOnon eivan oty TN dvo diepyacieg mov Ppickovial oe dtopkn aAANAETIdpao.
Topewvo pe toug Horst Rumpf kaw Kéte Meyer-Drawe (6mwg avaeépetoan oto Schratz & Westfall-
Greiter, 2015): «H é1daokario pov Kopudvetal ot pabnon tav dAlovy. Onog ot dvo TAEVPEG TOL
id10v vopiopotog, 1 ddackaAio kot 1 puabnon sivor aAAnAévoeteg eumelpieg og kdbe mAdAY®YIKN
oyéon.

Y100eT®VTOG TNV OTTIKY TNE TUOAYOYIKNE PALVOUEVOAOYING, 0 GKOTOG TOL £V AOY® 61e6voi¢ cupumocion
glvar vo, peletnoel TG eumEPIKEG OWGTACELS TNG MHAONONG, 7POoEEPOVTNC Oe@pnTikéc Kot
uebodoroyikég mpooeyyioelg ¥pNOIUES Yo, TNV eKTAdEVTIKY épevva. H ovykekpuuévn dtopydvoon
anotelet o 4° etoto ocvumdoio Tov «International Network of Vignette and Anecdotes Researchy kot
elvar apiepopévo otn pvniun e Baoilkng Kapoafdakov, kabnyntplag tov [avemompiov Makedoviag,
NG OmOi0G O LEAETES Y10 TNV TTOLOOYMYIKY] POVOUEVOAOYID KO O EVOOLGLAGHOG Ylo T1 S10pYAV®GT) TOV
GULYKEKPLUEVOV cuuTociov oty EALGSa vipEav Kabopiotikig onpoaciog yio pés.

Q¢ ek TOVTOV, EPELVNTEG/TPLEG KOl EKTALOEVTIKOL TOV OIGYOAOVVTOL [LE TO (POIVOUEVO TNG LABNoNS ®g
eumelpiog omd TN OKOTLA TNG POIVOUEVOLOYiG UIopolV va VToBAAOVY TEPIANWELS V1o oL amd Tig eENg
KOTNYOpies:

o BeopnTikd apbpa yio T EOON TG LAONONC Kot Tr oYEoN TNG LE TV EUTEIPIaL.

o  Eumeipikég pedétec mov peuvovy TNV UmELpio TG AONnoNg o€ EKTOIOEVTIKA TANIGLO.

o Ozopnukd Ko pebodoroykd Aapbpa CYeTKG HE QOLVOLEVOAOYIKEG TPOCEYYIGES OGTNV
EKTALOEVTIKT] £PELVAL.

e  ApOpo 1 TPOTAGELS YO EPYUSTPLN OV ELGAYOVV EKTOOELTIKEG HeBOSOVG Epevvag Yo Tn
UEAETT TNG LOONGLOKNC EUTEPIOC GE GYOMKA Kot EEm GYOMKE TAaiCLO.

O1 evd10pepOEVO/EG KAAOVVTOL VO LTTOBALOVY TIG TPOoTdoEelg Tovg £mg Tig 05 Ampriiov 2020 ctov &g
obvdeopo: http://symphenedu2020.edlit.auth.gr/home/. Ot Tpotdoelg Tpémet vo, TEPLEYOVY TEPIAYELS
7ov Og Oa Eemepvovv Tig 400 AEEELC, Ta GTOLYELN EMKOVOVING TOV CLYYPUPEDY, TPOTEWVOUEVO TITAO KOl
3-5 Aé&eic Khedd. Iapoakarovue eniong vo vrodeitete av 1 mtepidnym agopd o€ dpbpo 1 TpdTacN Yia
gpyaotnpro. o Tig mTPpoTdcelg mov Oa emAeyOVV Kol TOVC/TIC OUANTES/TPIEC TTOL 00, GLUUUETATYOVY
npoPAémetal n vwoforn apHpov Kol 6TA TPAKTIKA TOL GLUTOGTIOL. Ot YADGGES TOV GLUTOGIOV gival Ta
Ayyhkd ko oo EAAnvikd. To k66T0G GUUUETOYNNG Yot TOVG GLVESPOVG avépyeTal ota SOE, evd Y
TOVG/TIG PorTNTEG/TPlEg oTa 25€.

[Ipoouévoupe pe yapd va cog Kahwoopicovue otn Oescorovikn!

IMa v opyaveotikng emttpony],

Baoiaum Toamadomovrlov Baociing Zopewmviong Baciing ®ovkog
Havemoriuio Avtikng Hovemoriuio Tvvourpovk Apiorotédeio Havemotiuio
Moaoxedoviac Ocaoalovikng

Hoidaywyixn Etoipeio EALGdOG,
Topaoptnua Moxedoviag
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